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United States Department of the Interior

NATIONAL PARK SERVICE
1849 C Street, NW.
Washington, D.C. 20240

IN REPLY REFER TO:

January 2007
Dear Educators,

Thank you for your interest in Honored Places: The National Park Service Teacher’s Guide to

the American Revolution. The National Park System has been called “America’s greatest university
without walls.” It contains magnificent landscapes, the finest examples of American culture, and
historic objects and places that reflect the most important events in American history. Parks are
powerful places which contain information that does not exist anywhere else. These powerful
resources offer unique learning opportunities. Honored Places invites teachers to visit National
Park sites and discover firsthand the rich resources that help connect your learners with our
nation’s stories of independence and freedom.

It is our hope that every student is able to visit a national park and use the park as a classroom
to enrich his or her learning. When this guide arrives on your desk, it is more than a classroom
resource; it serves as an invitation to visit these and other National Park Service sites with your
students. Nothing compares to a hands-on fieldtrip to one of these remarkable, inspirational
places, where the past is honored and memories are made.

Sincerely,

K. Tmac
Moy
Mary A. Bomar

Director
National Park Service
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The American Revolution remains a powerful touchstone for American civic life. The events,
the people, the struggles, and the ideals of the Revolution continue to shape and reshape the
nation more than 225 years after the signing of the Declaration of Independence. Each year,
millions of people reach for personal connections with these long-ago events by visiting national
parks and historic sites. We can stand in the spot of the famous shot heard 'round the world or
in the chamber where colonists debated whether to break away from England. We can trace the
troop movements of victories and defeats; we can follow the trail of struggle that followed the
War for Independence as Americans grappled with building a nation.

With this innovative teacher’s guide, the National Park Service provides teachers with a great

wealth of primary sources and lesson plans for teaching the American Revolution. This kit extends
the boundaries of historic places by making their resources available in a format that will move easily
into the classroom. In the pages that follow, teachers will find the background they need to tell
engaging stories that come alive with the diverse voices of people who participated in the American
Revolution. Students will be active, investigative learners as they explore documents and artifacts.
This guide’s clearly described classroom activities and links to National Standards for History and
Social Studies will make it a welcome addition in classrooms.

This guide takes a step beyond most classroom guides to the American Revolution by also
considering its aftermath. Students and teachers will revisit not only the events of the 18th century,
but also the continuing struggles of the quest for women'’s rights, the Civil War, and the words
and deeds of such African American civil rights leaders as Frederick Douglass and the Rev. Martin
Luther King. These, too, are touchstones of the American Revolution as it echoes across time into
today’s national parks, national historic sites, and classrooms.

Charlene Mires
Villanova University

Charlene Mires, the author of Independence in American Memory (University of Pennsylvania
Press, 2002), has worked with teachers in summer institutes at Valley Forge and Independence
national historical parks.
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By the rude bridge that arched the ood,
eir agto April’s breeze unfurled;
Here once the embattled farmers stood:;

And red the shot heard round the world.

The American Revolution began with ideas,
thoughts shaped in the hearts and minds of
patriot colonists. But when the American poet
Ralph Waldo Emerson wrote the opening stanza
of the “Concord Hymn,” he chose to describe
that tangible moment in time when musket fire
shattered the Massachusetts springtime. He
focused attention on the startling, on the *“shot
heard round the world.” He used his art to
immortalize that world-changing event when
patriot ideals, molded by years of debate and
deliberation, morphed into battle. No longer
an intellectual fight with words, this was now a
physical war waged with powder and ball. Eight
years of warfare, in fact, followed the spark that
ignited gunpowder on that April day, forcing
the philosophical issue. Once the rift occurred,
what other events, at how many other places
would occur before an inventive people forged
a new nation, or a chastened, baker’s dozen
colonies, emerged from the strife?

NATIONAL PARK SERVICE

Minute Man Statue
MINUTE MAN NATIONAL HISTORICAL PARK

A resident of Concord, Emerson knew what
had happened. His poetic tribute, written

in 1837 to celebrate the completion of a
monument commemorating the Battle of
Lexington and Concord, was likely influenced
by his physical proximity to the place where
this watershed battle occurred. His poetry
illustrates what he sensed and we know—
historic sites, like those included in Minute
Man National Historical Park, move us
because they “witnessed” history.

Many of the places where significant events
happened, including over 30 sites associated
with the American Revolution, are preserved
and managed by the U. S. National Park
Service (NPS). They speak to visitors in

real and vivid ways, inviting us to walk the
grounds, and often to experience the sights,
sounds, smells, and perspectives of those
who lived in other times. And those same
people from long ago—those who are well
remembered as well as those who remain
unknown—become more alive during a visit
to the places where they lived, died, worked,
and played. Historic sites provide opportunities
for heightened understanding of the past and
new levels of insight into the present and
future. The NPS is dedicated to preserving
these national historic sites—their landscapes
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and structures as well as their treasured artifacts,
documents, and art—and to helping them to
tell their stories.

The National Park Service Teacher’s Guide

to the American Revolution brings the rich
resources of the National Park Service’s
Revolutionary sites into the classroom.
Although written for a middle school audience,
the activities are easily adapted for lower and
higher grades. By examining and interpreting
primary source documents and artifacts,
students will explore the many ways that people,
places, and events are interrelated, and how they
can enrich the study of our nation’s history.

Lessons focus on the ideals upon which the
American Revolution rested as well as the
social and economic conditions that fostered
discontent and ultimately the emergence of a
new nation based on principles that continue
to influence national and international

history. The guide contains five lessons:
Lesson 1 introduces the events leading up

to the Revolutionary War. Lessons 2 though
5 explore the ideals of the revolutionary
generation as demonstrated by individuals and
their actions, both at the time of the war and
later. Lesson sub-themes include remembrance
and commemoration; leadership and taking

a stand; and legacies. Together, the activities

v INTRODUCTION

sharpen student skills in reading, writing,
reasoning, interpreting, critical thinking, oral
communication, and visual arts. Each lesson
includes background information for teachers,
activities based on specific documents and
artifacts, student worksheets, Tying it Together,
vocabulary, and sources.
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This guide aims to:

Convey the complexity, contingency, uncertainty, and changing nature
of the Revolutionary period—the outcome of the Revolution was by
no means inevitable.

Encourage personal (intellectual and emotional) connections that highlight
the meanings and relevance of the American Revolution—to reach beyond
merely describing differences in lifestyle and show relevance to today’s issues.
For example, to explain what 18th-century politics and the Continental
Army have in common with politics and the army today, not describe how
weaponry is different.

Illustrate the context of and connections among American Revolution-related
sites, stories, and themes. Explore the consequences of the Revolution.

Encourage multiple points of view by exploring the range of positions.
Examine the complexities of an issue’s “gray areas™ by going beyond simple
presentation of opposite positions or “representative” views of a particular
demographic group at a single point in time.

Be inclusive in scope and broad in context reflecting the diversity of the
participants and interpretations of the American Revolution. Incorporate
rather than separate social and societal influences, stories of women, African
Americans, children, and others.

Promote historical literacy and critical thinking skills by examining how
history is constructed, the limitations and biases of the historical record,
the reliability of sources and authenticity of resources, the need to make
inferences and judgments, and the evolving nature of historical interpretation.

NATIONAL PARK SERVICE GOALS Vi














































































































































































































































































































































































LESSON FIVE: THE LEGACY

To determine the importance of the Declaration of Independence in influencing
issues of slavery and the Civil War, women’s suffrage, the concept of universal
human rights, and the Civil Rights Movement, and to show how the concepts
and promises of this document still are viewed as an enduring part of American
culture.

ACTIVITY ONE: Washington’s Vision for the United States
Summary: Students read a part of Washington’s Inaugural Address.
Objective: To examine an image of Washington during his inauguration as
the first president of the United States.

ACTIVITY TWO: Frederick Douglass Speaks of Slavery and Liberty
Summary: Students look at excerpts from the Frederick Douglass speech
“What to the Slave is the Fourth of July?”.

Objective: To examine this document and how it relates to the Declaration
of Independence.

ACTIVITY THREE: Abraham Lincoln Looks Back
Summary: Students look at the Gettysburg Address.
Objective: To examine this document in terms of how it relates to the
Declaration of Independence.

ACTIVITY FOUR: Women Declare their Rights
Summary: Students look at the Declaration of Sentiments.
Objective: To compare this document with the Declaration of
Independence in terms of language and content.

ACTIVITY FIVE: Eleanor Roosevelt and the United Nations
Summary: Students look at the Universal Declaration of Human Rights.
Objective: To compare how this document on global rights relates to
concepts of freedom and equality found in the Declaration of Independence.

ACTIVITY SIX: Martin Luther King’s Dream of Liberty
Summary: Students look at the Martin Luther King Jr. speech “l Have a
Dream,” and write a speech of their own.
Objective: To allow students to use their knowledge of history to express
their ideas and vision of the future.

ACTIVITY SEVEN: Liberty Today
Summary: Students examine the Statue of Liberty and its symbolism.
Objective: To gain an understanding of how the ideals of the Declaration
of Independence continue to serve us today.

Social Studies: 11 d; IV h; Ve, f,g;VIh; Xa,b,efh,j.
History: Era 5, Standard 2; Era 7, Standard 3; Era 9, Standard 4.



Federal Hall as it appears today.
NATIONAL PARK SERVICE, MANHATTAN SITES

BACKGROUND

The concepts of self-government, freedom,
and equality conceived by the founders of
our country and embodied in the Declaration
of Independence continued to influence
the struggle for equality in succeeding
generations and continues today. This
influence has been the catalyst for initiating
major turning points in history, especially
when the virtues of equality, freedom,

and human life itself are at the heart of
political and social struggles. It is at these
times that the words of the Declaration of
Independence sound most strongly:

“ ... We hold these truths to be self-evident, that all
men are created equal, that they are endowed by
their Creator with certain unalienable Rights, that
among these are Life, Liberty, and the pursuit of

Happiness ...

Federal Hall National Memorial, New York
www.nps.gov/feha

Throughout the 18th century, Federal

Hall was the center of some of New York’s
greatest events. It was the site of New York
State’s first capital and New York City Hall.
The original building, completed in 1703,
had many purposes: governor’s office, council
chamber, assembly chamber, supreme court,
jail, and sheriff’s office.

NATIONAL PARK SERVICE

John P. Zenger’s trial, in 1735, for printing
materials that insulted the Royal Governor
foreshadowed the revolutionary ideas yet to
sweep across the colonies. Because what he
said was true, Zenger was found not guilty

of libel and the stage was set for publicly
disagreeing with the government. The Stamp
Act Congress met at Federal Hall (1765) to
discuss British taxes, and the Sons of Liberty
met there to organize protests. In 1776,
citizens of New York City gathered at the site
of Federal Hall to listen to the words of the
Declaration of Independence. During the war,
the British army that occupied the city used it
as headquarters.

The Continental Congress met at Federal
Hall from 1784 to 1788. After ratification
of the U.S. Constitution, the Senate

and House of Representatives held their
sessions in Federal Hall. President George
Washington, cheered by a large crowd, took
his oath of office on the balcony of Federal
Hall. In his inaugural speech, Washington
said that Americans had been given a great
responsibility—together they would discover if
a government without kings could really last.

LESSON FIVE © 5.1



Frederick Douglass.
FREDERICK DOUGLASS NATIONAL HISTORICAL SITE

Frederick Douglass, born into slavery, freed
himself and became a world-famous author,
orator, abolitionist, and reformer. In an era
when most white Americans accepted (and
some endorsed) slavery, he was among the
most prominent and eloquent leaders of
the abolitionist cause, working as a speaker,
journalist, publisher, and editor to testify to
the enormity and horrors of the “peculiar
institution.” His autobiographies remain
essential reading today.

For many of the years when he worked for
abolition, Douglass lived in Rochester, New
York. It was there, in 1852, that he delivered
to the women of the Rochester Anti-Slavery
Sewing Society one of his most famous
speeches, a Fourth of July “oration.” In the
text of the speech, Douglass skillfully drew
on the memory of the American Revolution
and the language of the Declaration of
Independence to fashion a powerful critique
of American slavery and American freedom,
and to persuade his listeners and readers of
the need for change.

After the Civil War, Douglass remained

a voice for justice in national politics,
advocating full citizenship rights for African
Americans, including the vote. In 1872, he

5.2 LESSON FIVE

Site where the Gettysburg Address was presented.
GETTYSBURG NATIONAL MILITARY PARK

moved his family to Washington, DC. There
he continued to work as a newspaper publisher
for a time, and served in a variety of official
positions including U.S. minister to Haiti.

In 1877, he purchased the home that he
named Cedar Hill, which is now the Frederick
Douglass National Historic Site.

Abraham Lincoln ran for president on a
“Preserving the Union” platform. His election
led the South to secede from the Union,
triggering the Civil War. When the war broke
out in 1861, Americans were forced again to
look at issues of slavery in the context of a
country founded on equality. At this time, the
United States was still an experiment. There
was no guarantee that the new model on
which the country’s government was based
would prove successful. President Abraham
Lincoln himself echoed the concepts of the
Declaration of Independence in his speech

at Gettysburg, Pennsylvania.

In July 1863, the Battle of Gettysburg
continued for three days. A victory for the
Union army and a turning point in the Civil
War, Gettysburg cost over 51,000 soldiers
killed, wounded, captured, or missing; it was
the largest battle fought in the Civil War.

NATIONAL PARK SERVICE
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Elizabeth Cady Stanton holding her daughter. Stanton was one of the great pioneers

in the Equal Rights cause.Without women like her, American women would not have

progressed as far as they have in their fight for freedom.
LIBRARY OF CONGRESS

A portion of the battlefield was later turned
into the Soldiers’ National Cemetery. On the
day of the cemetery dedication, November
19, 1863, Lincoln delivered his now famous
Gettysburg Address. In this short and
powerful speech, he hearkened back to the
Declaration of Independence by recalling

the accomplishments of the founders and
challenging the American people to reestablish
the ideals of liberty and democracy on which
the country was founded.

In their fight against slavery, many abolitionists
advocated women’s rights. At a time when
women generally were denied political,
educational, employment, and property
ownership rights, many struggled to be heard
in the arena of women’s suffrage. In 1848,
reformers Elizabeth Cady Stanton, Jane Hunt,
Mary Ann M’Clintock, Lucretia Mott, and
Martha Wright organized the first Women’s
Rights Convention in Seneca Falls, New York.
Participants discussed the role of women in
society, and demanded equal rights with men.
Before concluding, the convention produced
the Declaration of Sentiments, a document
similar in style and content to the Declaration

NATIONAL PARK SERVICE

of Independence. In it, the suffragists claimed
that “We hold these truths to be self-evident:
that all men and women are created equal.”
Although the suffrage movement finally reached
a milestone in 1920 when the Nineteenth
Amendment guaranteed women the right to
vote, the struggle for gender equality continued.

The wife of President Franklin D. Roosevelt and
First Lady for 12 years, Eleanor Roosevelt used
her political influence to further humanitarian
causes and civil rights. At one time a shy

girl, Eleanor became outspoken in politics

after 1921 when polio limited her husband’s
mobility. Eleanor, encouraged by Franklin’s
political mentor Louis Howe, became vocal in
the Democratic Party, successfully delivering
speeches and making political appearances.
After being elected to the presidency in 1932,
Franklin Roosevelt relied on his wife to tour
the United States and report to him the
nation’s plight during the Great Depression.
Eleanor traveled and witnessed firsthand the
conditions of poverty-stricken rural areas, city
slums, prisons, and even coal mines. With the
outbreak of World War 11, she went overseas to
visit wounded American servicemen in England,
the Caribbean, and the South Pacific. After the

LESSON FIVE 5.3



Val-Kill Cottage, Elaeanor Roosevelt’'s home.
ELEANOR ROOSEVELT NATIONAL HISTORIC SITE

death of Franklin Roosevelt, President Harry S.

Truman called Eleanor back into public
service in 1946 by appointing her a delegate
to the United Nations General Assembly.
During her tenure at the U.N., Eleanor
helped draft the Universal Declaration of
Human Rights (1948).

Eleanor Roosevelt died in 1962, but her
contributions had far-reaching effects. Because
of her tireless efforts in support of human
rights, President Truman called her “The
World’s First Lady.” Today, the National Park
Service preserves her home on the Hudson
River as the Eleanor Roosevelt National
Historic Site, the only national historic site
dedicated to a first lady.

The Thirteenth Amendment abolished
slavery in the United States, the Fourteenth
Amendment guaranteed equal protection
under law to everyone born or naturalized
in the United States, and the Fifteenth
Amendment banned racial barriers to voting.
Despite these changes to the fundamental

5.4 LESSON FIVE

Mrs. Eleanor Roosevelt, wife of the President of the United States, holding the
Universal Declaration of Human Rights as a poster in English, in November 1949
at Lake Sucess, New York, which was then the location of the UN headquarters.

ELEANOR ROOSEVELT NATIONAL HISTORIC SITE

law of the land, the promises contained in

the Fourteenth and Fifteenth amendments
remained unfulfilled, and the African American
struggle to gain legal equality and economic
opportunity incomplete. After World War

11, a new era in that struggle began, an era
that saw increased national activism and local
protests, as well as integration of the military
and public schools. Dr. Martin Luther King Jr.
first gained a national reputation as one of the
leaders of a boycott protesting segregation on
buses in Montgomery, Alabama, a boycott that
lasted more than a year. From the American
Revolution, to the period of Reconstruction
following the Civil War, through the Civil
Rights Movement of the 1950s and 1960s,
until today, African American leaders have
fought continually for the rights of all people as
described in the Declaration of Independence.

Many consider Martin Luther King’s “I Have
a Dream” speech, delivered in the summer of
1963 on the steps of the Lincoln Memorial

in Washington, DC to be among the most
eloquent speeches in U.S. history. On August
28, more than 250,000 people belonging to
various organizations (the Urban League, the
NAACP, and the Negro Labor Council among
many others) converged on the nation’s capital
for the March on Washington for Jobs and
Freedom. King’s speech was a focal point of

NATIONAL PARK SERVICE



Martin Luther King Jr. at Lincoln Memorial
NATIONAL ARCHIVES

this mass demonstration, a passionate expression
of hope that looked back to the promises

of the founders of our country—that all

people should enjoy freedom without being
victimized by tyranny. Like Frederick Douglass
and David Walker before him, Dr. King
reminded Americans of the “truths” set forth

in the Declaration of Independence. King’s
speech, coupled with the mass demonstration,
contributed to passage of the Civil Rights Act of
1964 committing the federal government to the
prevention of discrimination in employment
and public facilities.

For his tireless quest for civil rights, in 1964
King received the Nobel Prize for Peace.
Assassinated on April 4, 1968, he is today
internationally honored for his legacy of
racial and social justice.

Martin Luther King, Jr. National Historic Site
was created for the benefit, inspiration, and
education of present and future generations.

It is the place where Dr. King was born, lived,
worked, worshiped, and is buried. The site
contains a multi-media exhibit on the life of Dr.
King and his involvement in the Civil Rights
Movement, his birth home, his tomb, Ebenezer
Baptist Church, and the Martin Luther King, Jr.
Center for Nonviolent Social Change.

The Lincoln Memorial, in Washington, DC

NATIONAL PARK SERVICE

Statue of Liberty National Monument
STATUE OF LIBERTY NATIONAL MONUMENT

was the site of the “I Have a Dream” speech.
By 1963, because of its connection with
emancipation, the Memorial had a history as a
place where African Americans might gather to
remind the nation of unfinished business—the
extension of equal justice to all citizens.

The ideals of the American Revolution remain
relevant and powerful today. For Americans
and for all who value those ideals, the impact
of the Revolution still resonates more than 225
years after the events. Immigrants have been
coming to America from all over the world for
the purpose of fulfilling the promise of “life,
liberty, and the pursuit of happiness.” The
national symbol of this promise, the Statue

of Liberty, has greeted newcomers since it

was first brought to New York Harbor from
Paris in 1886. Its creators, a group of French
intellectuals and abolitionists, decided to honor
the ideals of freedom and liberty by presenting
the statue as a gift to the United States in honor
of the country’s 100th birthday. Edouard
Laboulay proposed the idea, and the sculptor
Auguste Bartholdi designed the colossal statue.
Bartholdi’s creation has remained an icon of
American independence and freedom from
oppression ever since.

LESSON FIVE 5.5



5.6

LESSON FIVE

Source # 32, Image of Washington taking his presidential oath

George Washington took the oath of office as the first president of the United
States on April 30, 1789. After being received by Congress, Washington stepped
onto the balcony, followed by the Senators and Representatives. Before the
assembled crowd of spectators, Robert Livingston, chancellor of the State of
New York, administered the oath of office prescribed by the Constitution: “I
do solemnly swear that | will faithfully execute the office of President of the
United States, and will, to the best of my ability, preserve, protect, and defend
the Constitution of the United States.” After repeating this oath, Washington
kissed the Bible held for him by the chancellor, who called out, “Long live
George Washington, President of the United States,” followed by a salvo of

13 cannons. Except for taking the oath, the law required no further inaugural
ceremonies. But, upon reentering the Senate Chamber, the President addressed
the members of Congress. After the address, he accompanied Congress to St.
Paul’s Church for divine service. A brilliant fireworks display in the evening
ended the official program.

(Information excerpted from Washington’s Inaugural Address of 1789. National
Archives and Records Administration: Washington, DC, 1986.)

Explain to students the significance of Federal Hall as the place where George
Washington was inaugurated as the first president of the United States,
emphasizing the idea that the new government was an untried experiment. Then
read and discuss the following excerpt from the inaugural speech that he gave to
the Senate and House of Representatives.

Excerpts from Washington’s Inaugural Speech, April 30, 1789

Among the vicissitudes incident to life no event could have lled me with greater
anxieties than that of which the noti cation was transmitted by your order and received
on the 14th day of the present month ... On the one hand, | was summoned by my
country, whose voice | can never hear but with veneration and love, from a retreat ...
with an immutable decision, as the asylum of my declining years. ...On the other hand,
the magnitude and di culty of the trust to which the voice of my country called me ...
could not but overwhelm with despondence one who ought to be peculiarly conscious

of his own de ciencies ...

... the preservation of the sacred re of liberty and the destiny of the republican

model of government are ... staked on the experiment entrusted to the hands of
the American people.

NATIONAL PARK SERVICE
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Why did Washington feel anxious when Congress summoned him to New York?
How did Washington feel about his country?

According to Washington, was it the president who was entrusted with carrying
out the new model of government? If not, who was?

What can you tell about Washington’s character based on the language he uses
in this speech?

Distribute photocopies of Source # 32 (Image of Washington taking his
presidential oath). As a class, discuss the scene and the significance of the event.
How does George Washington look?
Does his countenance in the image correspond with the impression he gives
in his inaugural speech? Why or why not?
Who might the other people on the balcony be?
Why are there no women?

After discussing the image, ask students to imagine that they were present in
the crowd below the balcony of Federal Hall in 1789 when Washington was
being sworn in. Have them write a poem or short story expressing how they
feel about the event in light of their recent “experience” of having lived
through the Revolutionary War.

LESSON FIVE 5.7



Source #33, Excerpts from the Frederick Douglass 1852 speech “What to the
Slave is the Fourth of July?”

In 1852, a women’s anti-slavery organization in his hometown invited Douglass
to speak to them on the Fourth of July. In his speech, which he actually
delivered on July 5, Douglass dramatically called on Americans to “be true

to” the principles of the Declaration of Independence as “the first great fact in
your nation’s history—the very ring-bolt in the chain of your yet undeveloped
destiny.” His words drew cheers from the audience that day and, when
published, reached even larger audiences.

Discuss what the Declaration of Independence says about equality and liberty,
and ask the students to imagine how that language might have sounded to
enslaved people in 1776, and then in 1852.

Distribute photocopies of the excerpts on the following page and read out loud.
Ask the students to read the excerpts again and find references to the fight for
American independence.

In this part of the speech, what comparisons does Douglass make between
1776 and 1852?

Ask the students to evaluate what Douglass intends to do by talking about

“you” and “us” and “fellow citizens” as he does. Who is he addressing?
Who does he “represent”?

5.8 LESSON FIVE NATIONAL PARK SERVICE
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Source #34, Gettysburg Address

The main speaker at the 1863 dedication ceremony of the Soldiers’ National
Cemetery at Gettysburg was not Abraham Lincoln but Edward Everett, a former
governor of Massachusetts, U.S. senator, and secretary of state. Lincoln had
been invited to say only a few words. After Everett’s speech, which continued for
two hours, Lincoln delivered his Gettysburg Address in about two minutes.
While Lincoln was given a respectful ovation, the speech itself had little impact
on the newspapers of the day, many completely omitted it in reporting the news
of the event.

Discuss the role of the Civil War in American history in the context of the
abolition of slavery and how it relates to the concept of liberty and freedom
for which the American Revolution was fought.

Distribute photocopies of Source #34 (Gettysburg Address). Read the document
aloud in class and discuss.

What did Lincoln state from the outset in his address?

What is the test to which Lincoln referred?

According to this speech, what did the soldiers at Gettysburg die trying

to defend?

What task did Lincoln state the living were charged with and why?

How does this document reflect what is written in the Declaration

of Independence?
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Source #35, Excerpts from the Declaration of Sentiments

Delivered at the first Women’s Rights Convention in Seneca Falls, New York,
in 1848, the Declaration of Sentiments was modeled after the Declaration

of Independence. The convention approved a statement in favor of women’s
suffrage, which set in motion a movement that lasted 72 years until the passage
of the Nineteenth Amendment in 1920.

With students discuss the legal restrictions faced by women in the past,
particularly in the area of voting rights prior to the passage of the
Nineteenth Amendment.

Distribute photocopies of Source #35 (Declaration of Sentiments) and place as
an overhead Source #11 (Declaration of Independence).

Ask students to look carefully at both documents and discuss the similarities of
the two documents in terms of content and language. Have students write down
their findings.

Discuss why they think the Declaration of Sentiments was written the way it was.
What point were the suffragists at the 1848 convention trying to make when
they modeled their document on the Declaration of Independence?

Explain to students that women were fighting for their rights at the same time
abolitionists were fighting to end slavery. The coming of the Civil War brought
the issue of slavery to the forefront. It was not until the turn of the century that
the women’s suffrage movement gained national attention.
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Source #36, Universal Declaration of Human Rights

On December 10, 1948, the General Assembly of the United Nations adopted
the Universal Declaration of Human Rights. As head of the United Nation’s
Commission on Human Rights, Eleanor Roosevelt was the driving force

behind the creation of the document. Upon proclaiming this Declaration, the
Assembly requested all member countries of the United Nations *“to cause it to
be disseminated, displayed, read and expounded principally in schools and other
educational institutions, without distinction based on the political status

of countries or territories.”

Discuss with students the role that Eleanor Roosevelt played in advocating human
rights and how these actions relate to the concepts of freedom and equality found
in the Declaration of Independence.

Distribute photocopies of Source #36 (Universal Declaration of Human Rights).
Explain to students that a committee consisting of people from various countries
crafted this document, and that it applies to all citizens of the world rather than to
one particular country. Discuss the importance of the role of the United Nations
in general, and of Eleanor Roosevelt’s work on the Declaration in particular.

Working in groups, have students examine the articles of the Declaration. Each
group should be assigned two to three articles to analyze for meaning. Each group
should prepare to present what they find.

After regrouping, discuss as a class the contents of the Universal Declaration of
Human Rights.
How is the Universal Declaration of Human Rights like the Declaration of
Independence?
How does the Universal Declaration differ from the Declaration of
Independence?
Do they think the concepts in the Universal Declaration of Human Rights are
upheld in the world today? Why or why not?

As a homework assignment, have students research other examples of Eleanor
Roosevelt’s humanitarian contributions to society. Ask them to write down

two examples, each with an explanation of how that contribution expressed the
conviction found in the Universal Declaration of Human Rights that “all human
beings are born free and equal in dignity and rights.”
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Source #37, “l Have a Dream” speech (excerpts)
Student Worksheet: King’s Dream

Organizers staged the March on Washington for Jobs and Freedom, in part,

to show massive support for the civil rights bill proposed by President John F.
Kennedy on June 11, 1963, but blocked by southern members of Congress.
Kennedy had been reluctant to act against legalized segregation, but after widely
publicized confrontations in Birmingham, Alabama, exposed to the world

the viciousness and violence that accompanied segregation, King and other
movement leaders seized the moment to press the president to respond to

their demands for justice.

The March on Washington included local and national leaders from all sections
of the county and from many walks of life including celebrity actors and
musicians. Of all the speeches given that day, that of Martin Luther King Jr. has
become by far the most renowned. King had originally prepared a short speech,
as each of the speakers of the day was allotted only 15 minutes to address the
crowd. When King was about to sit down, singer Mahalia Jackson called out
for him to continue by telling about his dream. Cheered on by shouts from

the audience, King got up again and went on to deliver his landmark “I Have

a Dream” speech.

With the students discuss the Civil Rights Movement in the context of how it
relates to the concepts of liberty and freedom embodied in the Declaration of
Independence. Explain that the speech they are going to read was delivered by
Martin Luther King Jr. at the March on Washington at the Lincoln Memorial
on Aug. 28, 1963.

Distribute photocopies of Source #35 (excerpt of “I Have a Dream” speech)
as well as the student worksheet “King’s Dream.” Have students complete the
worksheet and then go over the answers in class.

Have students write a speech about what their dreams are for the future of our
country. They should include references to documents and events they learned
about in their study of the Declaration of Independence. To whom would they
deliver this speech and why?
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In the beginning of his speech, Martin Luther King Jr. talked about the Emancipation
Proclamation. This was Lincoln’s decree that, effective January 1, 1863, “all persons held
as slaves within any State or designated part of a State, the people whereof shall then be in
rebellion against the United States, shall be then, thenceforward, and forever free.” Though
the proclamation did not end slavery in states that had not seceded, it reinforced African
American efforts to make the Civil War into a war to end slavery.

What did King say about the situation of African Americans (the word Negro was used
in 1963) 100 years after the Emancipation Proclamation?

What famous documents did King refer to in his speech?
King reminded everyone of a promise made in one of those documents.

What is that promise?

Did King feel that promise was being kept for African Americans? Explain.

Was King hopeful that the promise would someday be kept? Explain.

What was King's dream?
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Source #38, Photo of Statue of Liberty

The Statue of Liberty, created to be a universal expression of American freedom,
was originally given the name “Liberty Enlightening the World.” French sculptor
Auguste Bartholdi’s colossal statue was cast in separate sheets of copper, joined
together on a steel support, and mounted on a granite pedestal paid for with
American donations. It measures 305 feet from the ground to the top of the
torch, although the thickness of the “skin” is only 3/32 of an inch. Assembled
and installed on Bedloe’s Island (now Liberty Island) in New York Harbor, it
was inaugurated on October 28, 1886, in a grand celebration in New York City.

The Statue of Liberty, a symbol in itself, contains other types of symbolism
incorporated into its form. The torch shines as a symbolic beacon of light to all
the persecuted nations of the world. Sculpted in the image of a Roman goddess,
the statue’s clothing and the Roman numerals on her book hearken back to

the ancient ideals of the Republic so admired by the leaders of the American
Revolution. The date on the book is July 4, 1776, the date the Declaration

of Independence was adopted.

Distribute photocopies of Source #38 (Photo of Statue of Liberty). Discuss the
Statue of Liberty as a universally recognized symbol of the American ideals of
freedom and democracy. Ask students to look carefully at the statue and have
them describe what it looks like.

What is the statue holding in her raised hand?

How is she dressed?

What is written on her book?

How does the statue’s appearance relate to the concepts of freedom

and liberty?

Why do the students think a gift like this might come from another country?

Have students choose a symbol of what freedom or liberty means to them and
create an expression of that symbol either in an essay, drawing, or poem. Their
work should be prefaced by an explanation of why they chose that symbol and
how it fits in with the concepts they have learned about in this curriculum.
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Based on what they have learned from Lessons 1 through 5,
have students summarize the concepts of the Revolution in
the following way:
What were the goals of the American Revolution?
How do those goals affect our lives today?
Are we still working towards those goals or have they been realized?
Why or why not?

Have students write a poem or essay defining what it means
to be an American.

abolitionist: someone who is against slavery.

emancipation: being set free from slavery.

enduring: lasting for a long time.

legacy: something that is passed down from generation to generation.

suffrage: the right to vote.

NATIONAL PARK SERVICE

LESSON FIVE

5.15



Source #32 ceorge Washington’s Inauguration

George Washington taking his presidential oath of office.
DOVER PUBLICATIONS
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The speech was later published in James M. Gregory’s
Frederick Douglass, the Orator (New York, 1893), 103-06.

Excerpts from What to the Slave is the Fourth of July?
by Frederick Douglass

Fellow-citizens, pardon me, allow me to ask, why am | called upon to speak here
to-day? What have I, or those | represent, to do with your national independence?

Are the great principles of political freedom and of natural justice, embodied in that
Declaration of Independence, extended to us? and am I, therefore, called upon to
bring our humble offering to the national altar, and to confess the benefits and express
devout gratitude for the blessings resulting from your independence to us?

Would to God, both for your sakes and ours, that an affirmative answer could be
truthfully returned to these questions! Then would my task be light, and my burden
easy and delightful. For who is there so cold, that a nation’s sympathy could not warm
him? Who so obdurate and dead to the claims of gratitude, that would not thankfully
acknowledge such priceless benefits? Who so stolid and selfish, that would not give

his voice to swell the hallelujahs of a nation’s jubilee, when the chains of servitude

had been torn from his limbs? 1 am not that man. In a case like that, the dumb might
eloquently speak, and the “lame man leap as an hart.”

But, such is not the state of the case. | say it with a sad sense of the disparity

between us. | am not included within the pale of this glorious anniversary! Your high
independence only reveals the immeasurable distance between us. The blessings in
which you, this day, rejoice, are not enjoyed in common. The rich inheritance of
justice, liberty, prosperity and independence, bequeathed by your fathers, is shared

by you, not by me. The sunlight that brought life and healing to you, has brought
stripes and death to me. This Fourth [of] July is yours, not mine. You may rejoice, |
must mourn. To drag a man in fetters into the grand illuminated temple of liberty, and
call upon him to join you in joyous anthems, were inhuman mockery and sacrilegious
irony. Do you mean, citizens, to mock me, by asking me to speak to-day?

What to the Slave is the Fourth of July?, originally published as a pamphlet in James M. Gregary’s
Frederick Douglass, the Orator (New York, 1893), 103-06.
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The Gettysburg Address
Gettysburg, Pennsylvania
November 19, 1863

Four score and seven years ago our fathers brought forth upon this
continent, a new nation, conceived in liberty, and dedicated to the
proposition that “all men are created equal.”

Now we are engaged in a great civil war, testing whether that nation, or
any nation so conceived and so dedicated, can long endure. We are met
on a great battle field of that war. We have come to dedicate a portion of
it, as a final resting place for those who died here that the nation might
live. This we may, in all propriety do. But, in a larger sense, we can not
dedicate — we can not consecrate — we can not hallow — this ground.
The brave men, living and dead, who struggled here, have hollowed it,
far above our poor power to add or detract. The world will little note,
nor long remember what we say here; while it can never forget what they
did here.

It is for us, the living, we here be dedicated to the great task remaining
before us — that, from these honored dead we take increased devotion to
that cause for which they here, gave the last full measure of devotion —
that we here highly resolve these dead shall not have died in vain — that
this nation, shall have a new birth of freedom, and that government of
the people by the people for the people, shall not perish from the earth.
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WOMEN'’S RIGHTS NATIONAL HISTORICAL PARK

Excerpts from the Declaration of Sentiments

When, in the course of human events, it becomes necessary for one portion of the
family of man to assume among the people of the earth a position different from
that which they have hitherto occupied, but one to which the laws of nature and
of nature’s God entitle them, a decent respect to the opinions of mankind requires
that they should declare the causes that impel them to such a course.

We hold these truths to be self-evident; that all men and women are created equal;

that they are endowed by their Creator with certain inalienable rights; that among these
are life, liberty, and the pursuit of happiness; that to secure these rights governments
are instituted, deriving their just powers from the consent of the governed. Whenever
any form of government becomes destructive of these ends, it is the right of those

who suffer from it to refuse allegiance to it, and to insist upon the institution of a new
government, laying its foundation on such principles, and organizing its powers in such
form, as to them shall seem most likely to effect their safety and happiness. Prudence,
indeed, will dictate that governments long established should not be changed for

light and transient causes; and, accordingly, all experience hath shown that mankind
are more disposed to suffer, while evils are sufferable, than to right themselves by
abolishing the forms to which they were accustomed. But when a long train of abuses
and usurpations, pursuing invariably the same object, evinces a design to reduce

them under absolute despotism, it is their duty to throw off such government, and

to provide new guards for their future security. Such has been the patient sufferance

of the women under this government, and such is now the necessity which constrains
them to demand the equal station to which they are entitled.
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UNITED NATIONS

UNIVERSAL DECLARATION OF HUMAN RIGHTS
Adopted by UN General Assembly Resolution 217A (111) of 10 December 1948

WHEREAS recognition of the inherent dignity and of the equal and inalienable rights of all
members of the human family is the foundation of freedom, justice and peace in the world,

WHEREAS disregard and contempt for human rights have resulted in barbarous acts which have
outraged the conscience of mankind, and the advent of a world in which human beings shall
enjoy freedom of speech and belief and freedom from fear and want has been proclaimed as the
highest aspiration of the common people,

WHEREAS it is essential, if man is not to be compelled to have recourse, as a last resort, to
rebellion against tyranny and oppression, that human rights should be protected by the rule
of law,

WHEREAS it is essential to promote the development of friendly relations between nations,

WHEREAS the peoples of the United Nations have in the Charter reaffirmed their faith in
fundamental human rights, in the dignity and worth of the human person and in the equal rights
of men and women and have determined to promote social progress and better standards of life
in larger freedom,

WHEREAS Member States have pledged themselves to achieve, in cooperation with the
United Nations, the promotion of universal respect for and observance of human rights
and fundamental freedoms,

WHEREAS a common understanding of these rights and freedoms is of the greatest importance
for the full realization of this pledge,

Now, therefore, The General Assembly Proclaims THIS UNIVERSAL DECLARATION OF
HUMAN RIGHTS as a common standard of achievement for all peoples and all nations, to
the end that every individual and every organ of society, keeping this Declaration constantly in
mind, shall strive by teaching and education to promote respect for these rights and freedoms
and by progressive measures, national and international, to secure their universal and effective
recognition and observance, both among the peoples of Member States themselves and among
the peoples of territories under their jurisdiction.
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UNITED NATIONS

1 All human beings are born free and equal in dignity and rights. They are endowed with
reason and conscience and should act towards one another in a spirit of brotherhood.
2 Furthermore, no distinction shall be made on the basis of the political, jurisdictional

or international status of the country or territory to which a person belongs, whether it
be independent, trust, non-self-governing or under any other limitation of sovereignty.

3 Everyone has the right to life, liberty and security of person.

4 No one shall be held in slavery or servitude; slavery and the slave trade shall be
prohibited in all their forms.

5 No one shall be subjected to torture or to cruel, inhuman or degrading treatment
or punishment.

6 Everyone has the right to recognition everywhere as a person before the law.

7 All are equal before the law and are entitled without any discrimination to equal

protection of the law. All are entitled to equal protection against any discrimination
in violation of the Declaration and against any incitement to such discrimination.

8 Everyone has the right to an effective remedy by the competent national tribunals
for acts violating the fundamental rights granted him by the constitution or by law.
9 No one shall be subjected to arbitrary arrest, detention or exile.
10 Everyone is entitled in full equality to a fair and public hearing by an independent and

impartial tribunal, in the determination of his rights and obligations and of any criminal
charge against him.

11 1 Everyone charged with a penal offense has the right to be presumed innocent until
proved guilty according to law in a public trial at which he has had all the guarantees
necessary for his defense.

2 No one shall be held guilty of any penal offense on account of any act or omission
which did not constitute a penal offense, under national or international law, at the
time it was committed. Nor shall a heavier penalty be imposed than the one that was
applicable at the time the penal offense was committed.

12 No one shall be subjected to arbitrary interference with his privacy, family, home or
correspondence, nor to attacks upon his honor and reputation. Everyone has the right
to the protection of the law against such interference or attacks.

13 1 Everyone has the right to freedom of movement and residence within the borders
of each state.

2 Everyone has the right to leave any country, including his own, and to return
to his country.

14 1 Everyone has the right to seek and to enjoy in other countries asylum
from persecution.

2 This right may not be invoked in the case of prosecutions genuinely arising from
non-political crimes or from acts contrary to the purposes and principles of the
United Nations.
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Source #38 rhoto of statue of Liberty

Statue of Liberty
STATUE OF LIBERTY NATIONAL MONUMENT
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